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THE welfare of the State was the one great purpose of Greek
life and ‘all ,the powers and activities of the individual were
directed towards that supreme aim. - One might almost say that
in Greece the individual existed for the State. Aristotle himself
(the greatest of Greek thinkers) expresses it in unequivocal langu-
age:— “Neither must we suppose that any one of the citizens
belongs to himself; for they all belong to the State and are each

of them a part of the State and the care of each part is insepa-
rable from the whole.” (Politics, Bk. I)

There is perhaps no side of Greek life that brings out the

wabove fact better than Education. To the Greek, education

meant purely the training of the young to discharge. their civic

duties properly. In all the Greek cities of antiquity, the citizens

were only a fraction of the whole State and the large majority of

people in every state were unfranchised and unfree. - The

mﬂz‘ ns devoted their whole time to administration and the prac-
tice o the r ilitary arts, whilst the humdrum arts of agncullure
and trade
suits were regarded as liberal (worthy of the freernan) and the

latter as illiberal. Technical education was therefore not the.',
concern of the Greek State, which mteresied itself only in - the’;'

physmal and civic trmnmg of its citizens. We now speak‘ of
c1v1c tralmng but owing. ‘to the a]tered condltlons of so'

¢ left to the helots and the serfs. The former pur- 5

ocial and i
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provmc1al town of modern times, and they were governed
directly by the citizens themselves, not by indirect (represent-
ative) bodies.

The ideal of civic training was, however, not uniformly
conceived in all the Greek States, and there was material differ-
énce in the aims of the two premier cities, Sparta and Athens.
While Sparta aimed at 'physical grace and military prowess,
Athens—the mistress of arts and letters -—stood for a more com-
prehensive system of training in which the claims of the mind as
well as the body were duly met. Owing to the importance at-
tached to the military side, the Spartan educational system had
to be managed by rigorous state agencies, but Athens with her

freer conception of life left a good deal of the work to parents

and private tutors. This difference in educational ideals is res-
ponsible for the altogether different types of culture bequeathed
to us by these two city-states. Sphrta has left us memories of
iron discipline and profound patriotism, whilst the heritage of
Athens is her immortal art and philosophy. Sparta stands for
the body, Athens for the mind; Sparta evolved the ideal warrior,
Athens the ideal thinker. Sparta developed the arts of war;
Athens the'arts of peace. Sparta taught us discipline; Athens
taught us freedom. Let it not be supposed, however, that
Athens neglected physical training. As the great statesman,
Pericles, put it on a memorable occasion, “we support art, but
with a certain restraint; and we support science without be-

neurasthenic scholar of the present day ‘buried deep in books’.

The training of the ancient Greek was certainly more com-
prehensive than what we now receive. An Athenian boy was
not only sent to the house of the teacher of letters but also to
the gymnasium and to the music-hall. In spite of the sprinkling
of drill and drawing lessons now in vogue, our- education is
almost exclusively confined to learning books, so much so, that
the studious boy nearly becomes a slave of the printed word.

coming unmanly.” Even Athens would not have tolerated the
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The boy who neglects his books in order to develop his phy-
sique or cultivates his artistic powers is still regarded a plodder
by school authorities, although in subsequent life he might get
better recognition. Nor is this the fault of any one in particular: ,
it is an incidental disadvantage of the enormous progress in
knowledge in modern times. learning has extended its limits
in all directions and no longer can the T'rivium and' the Qua-
drivium be learned from a single book.

A Greek child’s education commenced very early in life.
In Sparta, the child came under State supervision immediately
- after birth. Indeed the parents took care of the child until its
seventh year, but this they did as the agents of the State.
 Athens—-reasonable and moderate in everything—did not push #
it to such extremes. Children were brought up by their parents =
until they came of age. Mother and nurses amused the ‘kids’
with lullabies and rhymes and narrated to them the thrilling
stories of their gods and heroes. Thus at an early age the
young ones learned their Iliad and Odyssey; nor did they
learn it from the written word but from the living voice. This
reminds one of ancient Malabar, where Ramayana and Maha-
bharata were taught on the mother’s lap.
L LT
 The seventh year was thé age of ‘initiation’ throughout
(Greece. Regular schooling began at that age and continued
until eighteen. In Sparta the boys were sent to a State Board-
ing School where they were trained in gymnastics, drill and
other military exercises under the supervision of official com-
‘missioners. But the Athenian boy remained at home and was
sent to a day-school in the charge of an elderly slave. There
were three different kinds of schools there, corresponding to the
three subjects taught—letters, music and physical exercises.
Fach of these schools was usually attended by the boy until, in
his fourteenth year, he went to the public gymnasium, where he
was further trained in military arts and the sciences of the
Sophists. This ‘secondary’ stage of education became more
and more non-military as time went on—particularly after the
days of Socrates and Plato when intellectual studles came to be
great]y admired. : v A | s
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On reaching the eighteenth year, the boy became an
ephebus after the scrutiny of his township. The Spartan ephebi
went about the country on foraging expeditions, fighting in
opposite teams and slaughtering suspicious helots. The Athe-
nian ephebi also spent these two years garrisoning the frontier
and getting acquainted with various military stations of their
Motherland. This completed, they took a solemn oath of alle-
giance to the State in the temple of Aglaurus and were each
presented with a sword and a shield on displaying their skill at the
temple of Dionesia. (Compare this with the @23%35%0 of Mala-

bar.) On attaining the age of twenty, the youth became a full-
fledged citizen and began to take part in the administration of his -
State. (Note that all free citizens had to take part in the
Athenian Assembly, Ecolesia, and, at a later period, were paid
for attendance.)

¥

To us at the present day, the most important lesson to be -

learned from the Greeks is the prominence given to physical
training in their educational system. We who frequently quote
the saying, mens sana in corpore sano, little understand the
spirit at the back of it : we do little realise the meaning of the
word ‘sportsmanship’. Human beings have in them various

animal propensities and it is only under strict physical discipline =~

—even by occasionally “going wild”—that these propensities
could be kept in check and be used for salutary purposes. The
Greeks fully realised this fact, and hence the importance given
to physical culture in their educational system. Even in Athens,
where mental and aesthetic straining found greatest support,
boys were under strict physical discipline during youth and _
early manhood. Sparta pushed this physical ideal of cducation
to such an extent as to make Aristotle complain’ that the body
of the Spartan was “bear-like” on account of the abnormal phy-

- sical discipline undergone by him.

The Greek educational system was completely national.
Throughout a youth's educational career, he was fed on most
interesting stories of patriotism, heroic valour and devotion to

the State. In the lullabies and ballads taught in childhood as
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well as in the grand epics, studied in later years, this was a
supreme lesson inculcated in the boys’ minds. The compulsory
military training and the combined barrack life also gave ample
' opportunities to cultivate the sentiments of patriotism. The
Greeks had to study their own language and literature and in
that respect they were more fortunate than we moderns who.
have to grapple with the difficulties of mastering foreign langu-
ages and alien usages. In this respect also the Greek education-
al system was national as well as natural.

It might be supposed that the Greeks neglected higher
studies. In Athens, atany rate, philosophy was earnestly stud-
ied from early times, and, in the fourth century B. C., there
arose in that city a noble University to which flocked pupils
from far and wide. First the Sophists, and then the Philosophers,
lectured to an ever-increasing audience on Logic and Rhetoric, on
Ethics and Politics. Both young and old crowded at those lec-
tures, and as all the citizens had ample leisure, they pursued
their studies with genuine interest and honest detachment.
Plato in his Academy, Isocrates in the Gymnasium, and Aristotle
in the Lyceum lectured daily to a concourse of people hailing
from many different countries. Such was the ancient University
of Athens, the earliest to deserve that name (with the possible
exception of our own Taxila which flourished as a centre of

learning even before the 5th century B. C.).

- With the growth of higher humanistic studies, the two year
course of the Athenian cphebi underwent a change. = Hitherto
their training was predominantly military, but henceforth, Philo-
sophy and Rhetoric engrossed their attention to an increasing
degree, and finally these almost supplanted the military curri
culum. Thus the Academy and the Lyceum came into great
prominence as centres of learning, and the best youths were to
‘be found there attending the lectures and following the precepts
of the( great masters whose equals are yet to be born. Even the
modern University undergraduates will envy those Athenian
~ ephebi who rubbed shoulders with some of the greatest minds

a

the world has ever produced. At B
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A remarkable feature of higher education in Greece (ntainly
Athens) was the free atmosphere in which learning was culti-
vated and imparted. Liberty was the keynote of Athenian insti-
tutions and the distinguishing characteristic of Greek civilization
(in general) as against the ‘barbarian’ and even the Roman.
In Athens, as Cardinal Newman points out, learning was a
veritable republic, (respublica literaria). The Roman schools,
on the contrary, were seats of discipline. In full freedom did
Athens make her original contributions in art and science, and
the spirit of free enquiry, which is the underlying principle of
modern civilization, is directly descended from that noble city.
“What we call the Western spirit in our own day is really Hel-
lenism re-incarnate” says Edvyn Bevan. The spirit of Greek
education is, therefore, not dead: it is still with us, in our Uni-
versities and our Public Schools, inspiring our intellectual
endeavours and stimulating our advanced researches.

The Greek educational system was not devoid of faults; no
system can ever be. Whether in physical training or irfintellect-
ual culture, undue prominence was given to form as distingui-
shed from matter. The graceful form was te them everything,
whether in phisique or in speech. Rhetoric was all-important
and oratory the noblest of arts. Trade and commerce were left.
to slaves and foreigners, because the free-born should not soil
their hands with such ﬁlthy work. All economic functlons
were thus dishonourable, unworthy of the citizen.

Nor was the much praised freedom of Athens extended to
all classes. Even women were not entitled to political freedom,
and as for the artisans and agriculturists, they were unfree and
unfranchised. As already pointed out, the large majority of
Athenian inhabitants were either slaves or peasants; only one
in ten had full volitical power and took part in administration.
However, it must be admitted that in comparison with the rest
of the world at that time Greece was freer, and Athens was
ahead of other Hellenic States in this respect.

 In spite of its faults, the Greek educational ideal is yet of
Immense value to us and we have still to aim at that lofty goal.
The Greeks loved learning for its own sake and few people in
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the past could claim such a single-minded devotion to the muses.
In the realm of art, we have still no models nobler than those
left us by the Greeks; and in Philosophy none has yet surpassed
the ‘Master of those who know’. With Mathew Arnold, there-
fore, we may say that “a handful of Athenians of two thousand
years ago are more interesting (to us) than the millions of most
nations, our contemporaries”; for, the free exuberance of pure
genius which found expressicn in Greek art and philosophy is
still unsurpassed and will ever guide the endeavours of the
human race in its quest for the Good and the Beautiful.

= talnen—

*“ A principle fruit of friendship is the ease and discharge of the fulness
and swellings of the heart which passions of all kinds do cause and induce
We know diseases of stoppings and suffocations are the most dangerous in
the body i and it is not much otherwise in the mind : you may take sarza to
open the liver, steel to open the spleen, flowers of sulphur for the lungs,
castoreum for tne brain, but no receipt openeth the heart but a true friend,
to whom you may impart griefs, joys, fears, hopes, suspicions, counsels and
whatgoever lieth upon the heart to oppress it, in a kind of civil-shrift or
coiiiéﬁéi‘on."

Bacon




The Pilgrim’s Progress
and the Ferie Queen.

(Compared and contrasted as spiritual allegories)
By an Old Boy

ALLEGORY has been defined as “a comparison protracted
and sustained through numerous details”. A protracted simile,
however, does not by itself constitute an allegory. The latter
requires, further, that the numerous details through which the
comparison is kept up should be susceptible of a double mean-
ing, one literal and the other ﬁgurative. The story as worked
out by the series of comparisons must have a surface meaning
intelligible and independent in itself, and underneath this should
run a moral or spiritual meaning thinly veiled and capable of
being more or less readily perceived.

The extent of resemblance or ¢parallel correspondence
between the details of the story and the implied moral may vary
to any extent. The two best known allegories in the English
language—the Pilgrim’s Progress and the Faerie Queen—illu-
strate the two extreme types. In the former the author has

admirably succeeded in making the two currents of meaning run =

parallel without sacrificing the interest of the narrative, whereas
the latter presents only a general agreement between the story
and the allegorical significance. These two forms have their
counterpart in.the simile. The various points of comparison in
a simile may all be relevant, or as in what is called the classical
simile only a partial resemblance may be intended. :

We shall now proceed to compare the two allegories. Both
of them represent and illustrate the progress of a human soul
through trials, successes and failures to virtue and its complete
fruition in a state of blessedness. In the Pilgrim’s Progress.
Christian sets out on a pilgrimage to the Celestial City—that is,
a person resolves to lead a better and more virtuous life. The
pilgrim is enlightened, cheered and helped at the Interpreter’s
House, House Beautiful, the Delectable 'Mountains, by the
Pilgrim’s Roll, the Great-heart and so on—i. e. the aspirant of
spiritual life receives various graces and helps from God. The
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slough of Despond, Hill Difficulty, Appollyon, Vanity Fair etc.
typify the trials and difficuities of an earnest and fervent life.
The Christian sleeping in the arbour, losing the roll, walking in
Bypath Meadow and being imprisoned in the Doubting Castle,
symbolise the various allurements to which the soul may yield

. and the consequences thereof. Finally the pilgrim reaches his

destination—the human soul triumphs over all difficulties and
attains virtue and union with God. The same truths—of
spiritual struggle, alternating victories and defeats and final
rescue and triumph—are set forth by Spenser. The human
soul in the guise of a valiant knight sets out to conquer sin and

attain peace. He can easily overcome error or flagrant evil,

but is deceived by hypocracy which induces him to abandon'the
Truth. Deprived of the light and guidance of Truth he wanders
and is beguiled into alliance with falsehood which leads him to
pride and the other deadly sins. He may not completely
succumb to them, for h.uman prudence still remains to warn him

‘of their dangers, yet 1s nevertheless severely wounded and

weakened by their onslaught. In an unguarded moment he
commits a grievous sin and is thereby made a slave to carnal
pride. From this helpless state he is finally rescued by the

visitation of heavenly grace and the saving power of Christ.

He perceives his error and its folly and resolves to embrace
Truth. But he realises now the enormity of his past transgres-
sions and, fearing that they are unpardonable, is tempted to
despair of salvation. But hope in God’s mercy raises his droop-
ing spirits, he does penance for his sins, practises all Christian
virtues and finally “lives the life of heaven on earth.”

Thus the two allegories have between them a common
design or purpose—of serving as illustrations of the spritual life .
and its struggles and trials. Their similarity, however, ends
here; the differences of treatment and method are considerable
and should now be dwelt upon.

The first thing that strikes us in readmg Bunyan is the cleep, ‘
personal note of conviction and sincerity. The book is ln fact ;
an embodiment of hls own personal rehglous expenences- He

 #His religious views are pceuliar and often sectarian, but that be was smcere need" :
not be called in question, PL R
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lived himself the different phases and fortunes of the °‘pilgrim’.
From early youth Bunyan was deeply sensitive to the influences
of the supernatural world. Yet he followed the worldly world
for a time and in early youth led a wild, wayward life of the
.prodigal son. “The devil did not play”, hesays, “in tempting of
me; neither did I play when | sunk asinto a bottomless pit,
when the pangs of hell caught hold upon me.” Then there
came a reaction. “ Grace Abounding ” touched and raised his
soul; he felt “the hunger and thirst” for righteousness.
Finally he conquered himself not without much struggle. At
one time he felt exaltation of the spirit and at another he was
hurled into the abyss of despair. Grace won and he seemed to
hear the words of Christ “ My grace is sufficient for thee ”. Such
is the account he gives of himself. '

Now a work having for its background and inspiration such
intense and varied spiritual experiences is bound to become a
classic and to make a universal appeal to mankind. The drama,
the tragedy, of a soul is always fascinating. We have the
examples of St. Augustine, and of Newman in latter days. The
former for a time led a dissolute life, then he heard the mysterious
words, Tolle, Lege; Tolle; Lege ; he took up the book and read
and he was made a new man. He has recorded for us his
experiences in his Confessions, a classic for all times. Newman's
Apologia is in a true sense his confessions and has the same
interest, being a record of his deep spiritual life and its develop-
ment. FEach of these works reveals to us tbe story, often tragic,
of a human soul and how it finally triumphed. Hence their
permanent value and interest.

All great literary works, all creative works of art, in fact,
have this supreme characteristic. In one way or other the whole
soul and personality of the author should be reflected in his
work, if it is to be immortal. It should spring from his deep
conviction and sincerity.. Carlyle truly says, when speaking of
Dante, that the intensity of conviction is the measure of the
worth of a book. All great and enduring works must have cost
their authors, must have been written with their very life-bload.
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When we turn to Spenser we find this supreme note of
greatness wanting in the Faerie Queen. It does not impress us
with the author’s earnestness and deep conviction:. He wrote
the poem chiefly as an artistic work. No doubt he professes in
his letter to Raleigh that “the general end of all the work is to
fashion a gentleman or noble person in virtues and gentle

. discipline.” This was mainly a literary device calculated to

lend charm to his work. Not that he was insincere and had no
personal conviction of its moral purpese. But his chief interest
was to give to the world an epic somewhat after the manner of
Homer or Virgil, Tasso and Ariosto. ~ “ Fashioning a gentleman

- in virtuous discipline” was quite secondary in his mind. For

this very reason the poem could nct be a great success asa
spiritual or moral allegory, whatever epic and lyric qualities it
may exhibit. More than all other works a professedly moral
poem should be instinct with the author’s personality and deep
conviction. This the Faerie Queen fails to do and hence its
failure as a spiritual allegory.

Another patent difference between the two works lies in the
degree of dramatic unity realised in each. This seems to be
after all a necessary consequence of the motif of each composition.

“The intense personal conviction of Bunyan running through the

story as a golden thread, the simple and familiar form of the
allegory. the direct and straightforward manner of his style, the
rapidity and spontaneous sense of propriety with. which the
characters are drawn—all these have contributed to give to the
Pilgrim’s Progress a unity of design and execution, for which
we vainly look in Spenser.

Spenser was, in fact, subject to various and often conflicting
influences both personal and literary. His plan and its actual
execution were determined by these influences and they' clearly
account for the want of unity we have complained of. We have
seen how Spenser’s mind was set upon producing a great epic.

Secondly the theory that “instruction and edification” shouald
_be the aim of poetry was-emphasised by Sidney in bis Apologie

fm Poetrie and this consideration led our author to give a profes-
sedly moral orientation to the projected epic. And for realising

7
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this end no better literary form could be ccnceived: than the
allegory which in the pages of the Inspired Book and by the

tradition of ancient and mediaeval authors, had been dedicated
as the best instrument for imparting spiritual and moral instruc-
tion. The design is already twofold, and it is further compli-

cated by the political, religious and social conditions of the
age, each of which had its share in moulding the poem. The
court of Elizabeth was throbbing with “love and chivalry ”.
Around - her magnetic personality were gathered together a

brilliant galaxy of amorous courtiers and valiant knights bent on
deeds of “courtesy and high emprise . Here was a rich material,

¢ God’s plenty’, for Spenser to work upon and draw inspiration
from. The idealised adventures of these personages might form

a distinct theme of the poem which would elevate ‘and give
reality to its moral purpose. Add to this the religious and
. political strifes and animosities of the times. The various chara-
cters of the allegorico-epic romance might yet further play their
_parts as champions of England’s new Religion and new national
pride against the Pope on the one hand and against Philip of
Spain on the other. Spenser does not indeed let slip the
opportunity. These conflicting and very complex tendencies of
the poem naturally led to the obscuring of each of the issues.
Moreover, to add to the confusion, the literary atmosphere of
Spenser was equally diversified. The mediaeval traditions of
magic and romance were somewhat in conflict with the new
classical spirit introduced by the Renaissance. The intellectual
world at this period was being inspired with a sense of beauty
and harmony and a general mania for characters and images
drawn from ancient mythology. The old romantic strain in litera-
ture was, however, far from being ruled out of court. As a
matter. of fact, the Elizabethan age was even more romantic than
classic'z}l in general character, tendencies and ideals. The result
of these various and varied influences was really chaotic. Under
them the Faerie Queen became, to quote a trenchant eritic,
* a phantasmagoria or succession of extracrdinary dreams such

as an excellent poet or painter may have in the beginning of a

fever ”.
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It would be manifestedly unjust to judge the Faerie Queen
by the rigid canons of the allegory. The poem should be viewed
in itself apart from its professed moral purpose, and its excellence
appraised by its intrinsic poetic beauty. Spenser has been
rightly called the Poets’ Poet. We enjoy the Faerie Queen not
for its lofty moral, but for the beautiful descriptions in which it
abounds. The pictures which he draws of natural scenery or
bloody encounters of knights are unsurpassed for their vivid
texture, outline and artistic finish. In fact Spenser revels in the
richness of poetical colour. His fancy often gets the mastery
over his reason, whenever a fit occasion for the display of his
descriptive powers presents itself, losing sight of its bearing on
the rest of the peace and of the inappropriateness of over-elabora-
tion.. As examples of this quality may be quoted the Shady
Grove of Error, Archimago and Hecate, the House of Pride,
Duessa and Night, among many others. The same art of
descriptive touch is in evidence in the exquisite delineation of
some of the characters. The picture we get of ‘Despair’
shows fine psychological analysis and accuracy, and it is even
more complete and impressive than the similar one in Bunyan.
The canto describing the House of Holiness also contains many
instances of Spenser’s power of portraying characters and
analysing motives. Yet throughout all these examples the
exuberance of gorgeous colouring, far from heightening the effect
and the movement of the allegory often obscures and retards its
progress. We are absorbed in the enthralling charm of poesy
and forget the course of the story; we fail to see the wood for
‘the trees.

In this respect Bunyan affords a striking contrast. He too
gives us a series of pen pictures. The popularity of the -
Pilgrim’s Progress is no less due to its superb descriptive
qualities than its obvious spirituality ‘and simplicity of design.
Thus the Slough of Despond, the House Beautiful, the Delectable
Mountains, Hill of Difficulty, Fight with Appollyon, Vanity Fair,
and Doubting Castle, are among the best literary creations in
English Literature. Yet nowhereidoes Bunyan lose sight of his
~ main purpose. He describes and delineates characters and
motives only in so far as is necessary to illustrate the point on























































































































































